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A WEDDING OF LANGUAGE TEACHING TO 
COOPERATIVE LEARNING 


In i In? usual classroom . Vft have one tL-uehei 
teaching a group fit forty 51 orients When we n.-nU Ihe 
cooperative learning Strategy, if each Student i?> ■ 

voted nnd knows hcW to help each other, we h nee Fc*Hy 
teachers instead i>f one in each clskS-rotun. A toopera 
nve learning si tuntion provider n positive feeling tone 
in the classroom because they receive positive feed- 
berk from everyone lr- the classroom r;Uher than just 
one teacher The siisdenl!, tike reap® nsifeil] ty for thdf 
own behaviour and their academic work. Some 0/ ihe 
social skills I ha I they develop as n Fesuft oE 1 rooprrn- 
nve learning are active listening, strong voice, happy 
talk, participation of every nae. quiet voice when 
n retied . quick work and raking I urns They learn Id 
acvcpl each other;' soggeslious and opinion 1 . willing 
so offer abundance of ideas and also to agree to dis- 
agree on some points. 

An integrated language lesson consists of 
learning to listen speak, rend and write. 

The traditional class does not give many op- 
portunities for students Lolnlfc Listening nnd speak - 
ng has to be broughr con sciousiy into the curriculum 
«n order to enhance reading and writing. Listening and 
speaking goes hand in hand. When the students do 
not have to speak much, they lose their interest in 
teacher stalk In traditional system, the class ts -truc- 
lurtd such cliar only One child can -peak la the whole 
classa: a time. Addressing the whole class is terrify- 
ing fui some eii 1 1 d 1 e 11. EFihay speak in small groups, 
■nd every one i a the small group is sharing their ideas, 
Ihe fear, or inhibition in speaking ia Ihe class is not 
there Hence group discussions, interviews etc. will 
fac ilitate them ic freely share. 


Its n classroom the opportunity foi reading aloud 
is vc r> Limited. If they a re i a sm al I grou ps o f fi ve nr six, 
all the six of them can lead: parts of a lesson aloud in turn 
while others are Liston! ng. Give the group few questions 
from the lesson -,n that they can formulate ihe answers 
together, ihe lisicnnng will 1 >e strengthened 

Example of a 3 angu ng u lesson 

The children must be made to form grumps a I 
five or si* bach group- is asked to read the lesson find 
curb child is given a role such as facilitator, recorder 
reponer, time keeper, enrourngei. materials manager 
quiet master, checker. The facilitator make sure dint 
every one m the group participates The recorder takes 
the notes on Lhe discussion. The reporter provides the 
-u mil, ary of discussion 10 the whole class, the time 
keeper see to jt thai ihe work assigned is iviux done in 
the time allotted, the mulcrlath 1 lanageir makes mi re thru 
alt the materials needed for the cask uf the group i- 
oe gariir, cd, the cocourager sees to it that positive feed- 
back is provided to every one as und when sortie of the 
group provides a good idea, contributes to tlm work uf 
the group, takes initiative and so on. The quid master 
makes sure ihai the v.dcc level of the groups is uisdei 
control so as no! to disturb other groups The checker 
checks whether rhe material is learned arid understood 
by every one in rhe group. The roles mu „t he related in 
different sets ions Some riles may he udifc ■ 1 deleLed 
depending upnn the task of the group sessions or les- 
sons. 

After Ihe roles are assigned nnd duties oT ewrh 
role is explained and clnrl fled, thr te-lcher provides I hem 
with I he task object! t r For example, Ihe teacher asks 
eni'h group (o take n particular lesson in language 






iii il a.-L iImj children to preview the lesson by lookjiifl 
an be heading of the lesson, In other word* wiUunti 
reading (he lesSOn fully, Jut the children look al ihe 
heading of Ihe lessor anddlscwsK whaL they think in ihc 
lesson Gonleol. Let [hem freely express whin 1 hey ftiir k 
will be Ihe lesson content If necessary, ask timru in 
read the end of Ihe chapter questions facilitate ihis 
discussion Lei ihe recorder lake ihe note* of chase 
discussion . The f nc i fi l ate su in marie*, tfi l discuss i nu nr 
(MTerenl interval* of discussion. At Ihe cud of (he 
discussion, let Ihe reporter orad the summery in the 
group nr class. This AClivtly nm ru-ally Involves think 

ii:.,i! , I ssLeip i n g HI Others and SfiCakilLfl, 

Now i he teacher chaoses the objective or task 
i'ii ihe group, I -iu*. readier ask the groups to read the 
ksSOn and |pft all the difficult words (unknown vocabu- 
lary r from l.h:i IcsS.nn. The group divides llbC lesson into 
1 1 parts. iirnl unc child at a I ! rue reads the iessnti 111 I u i !| 
for the whole group in listen. This *ives a chance to 
every one in ihe group ro read a In ad, Av and when a 
diffi eu 1 1 or u n know n word cones u p any one who does 
mu understand lhai word mention iEil- word and the 
reporter notes ll down Thus rhey >> i; i nil the difficult 
words which any one of ihem find 4* unknown 

The teacher now usk the group to guess Ihe 
meaning of those words in ihe given si lual ions. Taking 
word by word, the group looks al the IvM confenL la 
guess the meaning It is possible lhai some ol ihe 
meanings will be known In somebody in ihe group, Let 
them put down the meanings which ihey think will suit 
in thiil conlexl flits wiil Involve a lot of thinking and 
Osage of words in n g i ven CtHste* I , No w r he Leucher «S k 
the group lo look mm the diet ternary to find the mean 
mgs of these words end select the suitable meaning of 
ihe grve it content Once ihis rs dime, Ivi ihe group m like 
a se n ten c e ui ' heir o» n us i ng i hc$e w urd s wit b t he 
meaning they have selected I'he repnrier reads mil 
these v nrds end sentences to the class This process 
Involve* a good learning slrUlcgy which ihcy -can ust 
i o leai itin g u ny nc w in atter wi thou l t lie he I p of tear her. 
In cm her words they became active learners than pas- 
sive recipients of any content 

The teacher new give another objective or task 
I n r 1 he grou p . Read 1 he lesson cure hu I ly □ rsd in akc a I ist 
of all ihe questions shat can be formulated about the 
coni cat of the lesson. Again the group read the Lesson 
iu turn tread aloud) paragraph tay paragraph and make 
a list oique siLcrns or each paragraph. Every one shares 
a number of questions that can be asked from each 
paragraph. When they ftnisli reading. leL them make ihe 
genera] questions- on the whole or parL of Ihe lesson. 


This list is prepared by the recorder. The facilitator; ihe 
cnccm aflat and the checker make 5 arc ih&t Ml these 
qua si inns cam be answered by every one in ihv group 

F^eharrflc i h i $ list of questions with the 3 1 si of 
questions from another group and sec whether they can 
answer all the questions in that hst It has been found 
that the learning by this approach is far more superior 
Lhai jusi [earning quest inns and answers in the tradi- 
tional man act. 

Some other activities char can be carried ouL in 
Ihe same manner are 

I Re a J the lesson and pick out all the slmi lies th nr is 
used in the lesson. Make your own sentences 
using these 

?■ Pick out all the adjectives lhai ate used In the 
lesson. Make sentences of your own using these 
adjectives. 

3 Maks a Nstof si* sentence which are in active voice 
nod change them into passive. 

t Make a flow chan ire piclonnl form on the eonteni 
mailer of ihe lesson. 

^ , CfUnpote a pdera or a story to depict 1 he moral of the 
lesson - 

ri. lllu&tiuie Lhe less, On in psclonni lorra. 

There is no limit an forth it (a ting object i ves or 
task rm a lesson, The Impoftew thing i* that thr 
children should get lots of opportunity in participate in 
active listening, active sharing of ideas (speaking), 
reading (especially reading aloud) and finally wriling 
whal they have learned The cooperative sEnrc lured 
lesson makes sure that every one is involved deeply in 
Ihoughl process and every one hui learned whai the 
teacher has planned for. 

I'he idiLher is u guide on Ihe side in the learn- 
ing process. I le, r flhe is not a age on the stage perform- 
ing The performers ure Ihe students themselves. The 
unc who thinks mure on t subject or topic Learns it more. 
I'he nut who In Ik more on a suhjsc t ftopie Icarus it 
betteT- 

in ihe iraditiunal class, the teacher tin a k.s mosi, 
ihe [eat: her talks mosi and its a result the teacher learns 
iiiosi. J l i a s gave a chance for the children lo think, Lo 
talk, to lead, co w rile and U't ihem learn better in the 
classroom. 
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GEOMETRY WTTH PAPER FOLDING 


W c ! cue hens are i erupt l d to leach 1 be |tci i n e Erica I 
concepts ni in ii l.h- ni j( i e s in an abstract manner Tlic- 
uiidersiUmdirfl m Else ueometrk at concepts in abstract 
manner ming only the instrumental hoi and Jog i cal 
r-rji in pin g is good in i lk own way. Bui a real u ii ds’f- 
st ending of Urn physical concept of angles, shapes acid 
i heir properties w i M become real fori lie e hi lire it Duty if 
ihey handleconvrete objects, One of the method Found 
very effective nuiinjt paper folding . What is given In 
th is article is only Some hints ns a starting point 10 use 
paper folding toward* this end, 

e g. : Angles 

Object Lvc . Children will he able Eo experience a physi- 
cal dime ns ions of various angles. Foe. ex- 
ample 9D a . 45". 30 3 , 15 J and Eli-eir 

multi pics. 

yCH 0 of rEght iingEe 


this wltl give the physical dimension of U0 B . Open this 
paper and sde four rijihl angles where ihe two crease 
Intersect. 


Fold this 90 3 into I wo equal 
pans. 



(b) MT 

M arena I r a piece of paper Preferably reel. insular 
piece, All sides Ilf 1 hi - paper are strai n hi 
HrteS i-d 1 . each line sej'ipenl j)f I he reel 
unftSe is a Straight altglr nf I 80° 



Material ' n piece of paper 
Fold ut angle of 90 



Hold the paper anywhere and make a crease 
I his crease will give you a line which represent ISO'"'. 
Km Id ii ri r.ce more along this crease, 




Take a point an one side of the rectangle. Fold ihe lop 
corners of the rectangular piece such that one side un 
lop oi the paper and the other side a! the hack. Make 
sure that the Folded edges coincides wish crease Thus 
Ihe ISO' is divided equally into three parts. This will 
give three f>0 u angles nt ihe point nn ihe edge of the 
reers n gle. 

Lise this folded piece of 60 * anj;le io measure 
iind check ihe measure of angles o| different objects, 

{cj 30 c , i5 n and making oF a protrac tor 

Fold the angle of fit}* into ivu 
eijual par ts to ge i iW M ake a 
Ctenve. 




Make a c reuse along the new fold. You have an 
-ingle of W L.'se this V0 rt angle to measure various 

corners of tables, doors, windows, room corners, book Fold Ihis again iiiin two equal parts in 
corners etc to see where these are 10" Measure .art l? 1 ' Mrki n crease, open ihe whole 
corners of other objects and cee v. limber ihese corners paper anti see what you gel A pKrtfftCter 
are acule. obtuse crrighl ilhjles. Some e JtperiiJKe like made by yon Write the angles 




Ust this 1 1> msssjirt various angles, 


idl 
Material 



To make an equilateral triangle, 
a rectangular piece oJ paper 


A 


d 


fl) 


R. 


C 





F B 



Fold the paper at the vents* film rig line opposite 
e-l^e So Ih ii I the folded edge coincide wrih lemniniag 
part li I the edge Make the crease ami uper I he paper 
Tlifl crease repnese at the uFiitude. You may repeal this 
with each of rhe ■venie* and its opposite -v i Ne and I ml 
thas nit ilie three Altitudes intersect at sire poiifil 

(f) Mod tills,, 

MalerSal a triangular pi see of paper. 

Mark the mid point of lull -.vj,- I J ihiough 
i hn*- point and Ihe opposite vtntcx. Make the : r ease 
This crease represent the median. 





Re peat ch Ls p rotes s foe a 1 1 th r m ed i up md mi 
will scelhal all of them pass IlhrLiugh a porn il> prnppr 
folding we can see rhai ihls point i>esiuiili ;ir • nn * 
three corners and hence this polm of in terse* l ion 
circii meentre 


tpi Angle biscciui.i 


Material any Eri an pillar piece of paper 


Take Hie eeeiaiivular sheet and make a crease at I he 
cen tre as shown Potd ihe corner inwards. Along B E 
such that corner C touches the central crease. Fold ihe 
paper alnntt C E soihal cornet D is on the opposite. side, 
Open i he sapet. R F. F is an equilateral iriatii Ic. 




fef To fold an altitude of n triangle, 

Matertal : o tnnngulnr piece oi paper 



Fotd A E3 along A C at i lie corner A m> ih-n A tl 
and A C coincide. Open ike paper and you pm the 
c rcase w hie it i s the ang I c Ijisec tor of angle A E epeai 
this at aJi three vertices anti aaa that all ihese rnrui 41 n 
pciat. By proper folding you can see ih.-n ihe three 
sides ure equidistant from this palm. A circle can lva 
drawn with this point as the cur ire touching nil three 
sides. This point is called the incmitr? 

fh) Lines of symmetry for a rectangle. 

Material : fl rectangular piece of paper. 


4 




Fold Hie paper irtEO'ltllf VlT lieu 1 1 V (Ofle line <4 
\ y in inci r y > Fnl d Lhe paper i nitf haEf horizon tally r i| IL ■ 

. i Lhiii I i nc o f ayji i iise-rry ). Place 1 lie m i iror and obset v c 
■ ii u yhunc | rv M ,i ke an y c.i[Ti e i l reuse jji d sl c w lit- 1 bef- 
ore Liiii gel any jtioru lines uf ayffiinelry, 

m Fo make a rhombus, 

Matc-nii I ■ a recrunguEur piece of paper. 


□ 

(iii} 


n 


a) 




h ^ ^ 


Make a vertical fold at 1 he e* nire Ho *r fold this 
fo’ded paper horizontally Into quarter Fold this sash 
that erne of the corners cniaeide* wj|h Lbe opposite 
corner. Make a good crease. Fold again once more Ed 
get she angle bisecior at' iop corner, Open this- fold 
only. Now fold Lhc top comer ddiwn suuh rh ;U lhi* 
corner is alined Id this angle hlsecsor Muke u gqwjd 
crease. Open the paper and here la your re-giilnf m-liil- 
Son. 

(fcl To make an isosceles triangle,, 



MiHertiil n recta ngul nr paper. 



V Fold the paper iruoMl Ikldlhls. 

create as show shown in (iii) f)psp 
ihc ihee L ami acl l he Isosceles irt- 
nrigk. 


□ d 

{ivj ivj 

3 T otd the paper inLei half. Fold once ikiite [o 
■ iv-iVe il Quarter*. Now fold obliquely r:ie fotdnc nm m i 
shown Makea good ctmsc, Open the pipe t and sm 
■ is hi nun bus, f.'an you utcarly see «hat 

(i) four ildes are equ al. 

(ii) opposite angles are equal. 

i nr I diagonals bisect each other. 

tjl Tn make a octagon. 



Material ; a nq on re, piece nf pnper 



05 To prove ihnt ihe nogles of ,i Iri uncle 

rofiojliiir nukes. 181 )'-' 

Muleriiil . a trl angular place 0 T paper. 

Fold [be triangle 
lo get one of cbe 
altitude. Fo Id ver- 
tices A. B and C to 
mceL at the foot D 
of the -altitude 

The&c angles; 
align w ith the base 
lineal D You tun 
clearly see Shut 
the tingles .\ 5 Ej „ 
C, together form n 
angle which is 
equal to tSHT 

(jn> I Ui-e'i of symmetry of a square. 

Material square piece of paper 




1 



Fold the fisper into ha I f horizontally (one Isnfiflf 
symmetry). Fold i he paper into Mf vertically rime line 
of symmetry. Kohl the paper diagonally (both ways) 
( tw o I i nes of sy m md r y )■ PEace m i Fror along theie fou . 
lines acid observe I he symmetry. Make any other urease 
and (ry with Ltic mirror for symmetry 



Fold I he pnper liilo Siaif. Make 6n 
angle on Ihe folded edge Fold il 
once more in gel id. Open Lhisfold 
and to ! d i he top ecu ner i o aS i ca wi Hi 
the central hue. Make a good crense 
Open the papuE and sec the hexagon 





in \ To make a he x upon. 

Material .1 jet? angular / square piece of paper. 




Take a tong slnp of paper with same w idih and 
make a t not as shown Slowly pul t the (wo ends u nl i ! 
you get a knot as shown m ft# (iii'j. Cut of I he extra part 
nnd >00 get a perfect pentagon. 


THE FIVE PRINCIPLES OF REIKI 

Just for today I will live tlie 
attitude of gratitude 
Just for today II will noL worry 
Just for today l will not anger 
Jus 1 for today I will do my 
work honestly 

Just for today I will show love 
and. 

respect for every living thing 
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LEARNING TO LET GO 


Reader of Pathways are mainly teachers and principals who belong io a broad spectrum ot .schools. 
VI any of 1 hem arc vciy achievement -conscious and make great efforts to maintain high performance, The 
heads of schools make heavy and firm demands from the teachers. The teachers, (not wanting to be left 
behind) make equally .strong demands cm the students. The parents, many of them successful and highly 
motivated for high performance of their children, also add their share and urge gently and possibly not 
so gently m gel tile child to move ahead. As a result, when the results come at die end of ihe school year 
nr when (he Board results are announced, there is much to feel happy abnur and to celebrate 

l wish to share with the readers a personal experience of mine. I havte also been an achievement - 
oriented person and I believe I still am. But, from, the kind oftompuisions and pressures that I put on 
myself and others in the seventies, f have come a long way. I have learned to relax and in \h go, that 
is not to be understood as not caring for standards and high performance, I still do. But i have developed 
is greater degree of sensitivity tn the contexts and situations of others, their mind-sets, llieir strengths and 
weaknesses, and hence now find it possible to exercise greater patience, can provide more support and 
encouragement and am able to delegate greater responsibility. 

Many of us, I dunk, i,und I surely include myself} behave as puppets on a suing. The strings that 
control us are many ■ society's expectations:, parental expectations, what the school next door may rlo 
i >t has achieved, etc. etc. Many schools have introduced computers, Most of us do not write programmes, 
but use the rcjidy-minlc programmes that arc i.n the computer. If we compare our brain (o a very high 
capacity computer, that can, hold a huge quantity of data, ow computer, fed from other people’s 
expectations, injunctions, 1 heir do’s and don’ts, including those from our own juirenis and teachers, tend 
to largely programme our life patterns of th inking and behaviour, Wc have been programmed, We are 
controlled. We have become puppets on H String, some to a greater, cmd others to Si lesser degree. 
Understand the situation, become aware of it and consciously begin to rake charge of our own lives. Thai 
way lies personal freedom acid personal choices. 

Coming back to the topic of letting go, t find that I am able to achieve more because 1 am more 
relaxed. The (nervous) energy ulut was e.Lrtier spent fur self-preservation, for maintaining an Image, or 
to hold on Lit a mask, can now be invested in attending to the task in Han d So, a Iol more gets dune. And 
much less reason to develop tension headaches or worse, ulcers \ 

The fear that many of us experience Is lM a relaxed principal or a relaxed teacher in the classroom 
will not be respected by the school community, t’m not equating relaxed wilh being a jelly fish, or letting 
everyone feel that they are in a country club, where any of the members can eome and do what they please. 
Norms there will be and enforcement of them as well, with firmness, not with harshness or anger. I can 
dunk of one of rny senior teachers, who was the gentlest of women, but an excellent teacher And firm 
whom the students respected and there was no discipline problem in her class . 

So, what I an suggesting is this ; come home lo yourself a little more; own yourself, possess 
yourself, Be yourself and then you will find that you are able to give of ihe best thai God has endowed 
you with. You will be able to optimize performance. You will not have to go throtieh. life and through 
your job responsibility, blaming others or just reacting to situations, persons and conditions, You will 
find it possible to respond more appropriately, more creatively, And ii dames a reward ; the gift of peace 
and satisfaction, at the end of a bard and long day. 


Fr, T,V, Kunuimkul, S.,T, 
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THREE DAYS 

There are two days In every week about which we should not worry, Two days 
whieh should he kepL Irani fear and apprehension 

One of these da ys is yesterday with its mistakes and cares, its fad St* and blunders 

its aches and pains. 

’t esterday has passed forever beyond our control 
AJJ I he money in the world cannot erase a single word we said. 
Yesterday is gone beyond all recall. 

The other day we should not worry about is tomorrow 

Willi its possible adversities, its burdens, its large promise, and perhaps its poor 
performance. 

1 o morrow is also beyond our immediate control. 

Tomorrow's sun will rise, either in splendor or behind a mask of clouds, but it 

wi]] rise, 

Until it does, we have no stake in tomorrow for it is yet unborn. 

This leaves only one day - today, 

Anyone can fight the battle for just one day. 

1 1 is only when you and 1 add the burden o! those two awful eternities, yesterday 

and tomorrow, that wc break down 

It is not the experience of today tit at drives us mad. 

Ti is the remorse or bitterness for something which happened vesterday or the 

dread of what tomorrow may bring. 

Let us therefore do out best to live but one day at a time, 



BOILWING POSITIVE SOCIAL BEHAVIOURS 


A b< of attention is give n in our school curricu- 
lum n n eogn i live development of the child -nsp^eially i n 
The ihfKrt 'R"a. E?ut education has to develop the child 
-ii'i 'Til y cue n Eli veiy bin also in affective and psy- 
ebOmotor areas of development. Least ulcnlion is 
given to the growth of social behaviour »[ the child, 
this jiflicSe emphasises the need and tatties of devel- 
op Inc prosocial behaviour of rhe child, 

Some of the prosocial goals I hat a teacher has 
10 develop in Lhe child are 

showing sympathy nod kindness 

helping 

giving 

uccrpting food, toys, book* eltf, 
sharing 

showing positive verbal! and iiliytlc* contact 

com fort injr other person in distress 

donating to other* who art less fortunate 

showing concern 

responding to have* fed peers 

taking the perspective of another person 

showing nFFectlon 

ttiiipr;fj(in[ with others in play or in completing 
a task. 

Introducing ^ proiptral Aimctiiujn Jain our 
ex tain g cu trie u3 u tn is: jso.tsJ Hie if we plan we] I for these 
things to bappe n 1 1 will ml h-ippe a sudd c niy . 1 1 needs 
time. planing and e^eCntioB of the plan patiently .md 
systematically. The strategies for ihe same me given 
below: 

t, Value, model and acknowledge prosocial 
behaviours. 

Ini Value: 

You ns a I ear her has to value and emphhstse 

cnri'iiiJeiraSiDn for others' needs- 

Children been m c easily nware of what their 


significant ad iplisadm ire and value. Teachers 
who emphasises the ImporiancE of children 
helping other children wherever possible will 
fLndihat then children undertaking lots of help- 
ing activities. 

(b> Model 

The teacher has 1o model the pro-SOcial 
behaviours. 

Children usually model many behaviours itiai 
we do. 

I hey want to imitate Monkeys see - Mon- 
keys do" 

This is very true in [fie behaviours of young 
children leacher who model pnJSordaE behaviours 
■ I’lkiencc lhe children-s ' willingness lc b c have 
pTi tsoc i ally Modelling has been found to he j more 
powerful force Than preaching. Teacher* and patent* 
who ;iTe kind, cousldciaiL and. coin passion ate inflii- 
encc young children to Imitate them. 

(cl Acknowledge 

til Label and identify ptOSOCiH] behaviours. Even 
we a. if, 1 1 ts me ha pp y w he n ol bes ., i dc lit J fy and 
acknowledge our positive deeds. Observe posi- 
tive social behaviour in children however 
small they are, wliea they interact wiih other 
ndnlls and pecre an i! encourage tEicm through 
your comments and expressions. [.ei (hem 
know that "eons i deration towards iithers", 
“cooperating wuh class mates"’, "hajpihj; oite 
nrolher’ 1 . '-"sharing wiih others 1 ' jiv 
behaviours that you re.iily appreciate In tiiem 
In a way, label iuiy the it positive behaviour, n 
specific way than Just s luting “That is E «od'\ 
“you are nice’". State “J sec ilm you arc 
co as i derate to others" "yout behaviour is 
helpful to everyone” etc 

(ill Attribute pnsltive social hchavbut 10 each 
child Every person is looking Fot positive appre ■ 
u union for oneself. Though collective appre 
k < :ii tor. i s also helpful . the individual oppieda- 
lioo Is more powerful. “You shared because 
you like to help otlic is" -You nrc the kind of 
per vtm who i ike s to he I p ol her* ,r . These k i nd of 
com rnirnls will influence the child morepower- 
luily tn become more helpful thnu general com- 
ui :nts such as 'you are all helpful children". 
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A good teacher persohallse ihesa aitri bullous 
|ite”you really liy lobe help fill Jofhe new child 
in out class who is shy in finding a friend 1f sn 
that each child feels special , 

>; i ! i /Da n of over use exte mal rrw*J rtf, 7. 

A teacher once gave n ' s tick r r’ <« a chUd i n the 
class for a positive social behaviour vs.iiihircd 
In mil- cIu-sh. Due ot the children wen I home 
■.: • oippoinwJ (hat he did not gel a slicker IVum 
l he itmchct and told his mother "Firsl yon have 
In he had and then turn good and then vnn 
a Kilcfcar", 

2 Encourage understanding of children'* awn and 

flitters ' perceptives. 

i f) Ac kn 0 wledge and s n ci 1 ■■ mge updorsia nd I tig 
hid expression of chi Wrens ' feel! ags. Eanghthy 
is the key word here Helping clitldrcn to 
Understand and teal with others in Iheir happi- 
ness, tears, sadneS-v aaget and fcctiag oF pain 
etc d c-pe n d ■ runs n ! y on t ho ehi I Jten ' =• prev i ou s 
experiences of 'imsc emotions In rhem selves. 
Teochers need to help the children express 
their feelings m words and to understand (heir 
lee lings. Acknowledge ilicir feelings and re- 
flect their Feelings with comments such as 'It 
items that you *re feeling really sad about it” 
you loot that you rsn- Toajly angry Steeaesi- ul 
that j nuident" H fl seemi th h 1 y 0 U wait | to 1 a I 
|n mo now” 

fill Helping the child to holier and 'rex pond la thr 
feelings of others cua be ami a ejjmi in 
teaching tftci m to he rtuttidnmle- tit other t, 

Two kindergam It children were fjghiinE each 
i ■ ; her li »r n 1 try One of e lie rn ti i 1 1 he 0 Lhc r The 
Iciicher lovingly hold (bisbqy bent down to be 
m 1 no eyr hiel wltli L|it child; The scachcr 
pointed out the fectiage of LheurherLhild. H H: 
is very sail and hurt. What eon yon da to make 
him loci he tier" The child paused, observed 
rim other child's faceand offered 1 he toy If a 
child it capable of identifying the emotional 
staLc- anti experience the fneliagsof another, it 
w i 11 co ntrlhate to \ he pnsi ti vr social beh 11 *idur, 

Role playing is u good ih^lhw) of 1 eissu-h I n |< 
children to experience the ffceipng* nl' other.'. 
Give ihe children j!; Harem sturics ha v hi pi' mu 
tionai and contlicting chaTnclers uitd cnooyi 
age them to role play then This help-, tlmm, so 
understand how the di-Fereat characters feel 
Ehcou rage the mi to swile h the ro lev u nd not 0 a 1 
the stories This will provide Mmm with a 
different perspective of their feelihjjs- 


i t jj j Emphasise ih t- cffwa ryu cnees of pi osociat on J 
antisocial behaviours. 

The icaeher at limes stress the imparlance of 
the positive social behaviours and its positive 
consequences such as happiness for every- 
one. She also stresses the negative coose- 
1 1 ul’ aces o F uni i social he ha v i ours . Emphasise 
to the aggressor the results of hurtful actions 
on others, 

“Look, 1 ha 1 Iluii-s Jufii ". l can lull lei ymi Illits 
atiothee child" "he is. ecyuig" "'I don'i want 
any Hody «> hurl you" "Wr want a happy 
class litre". 

{ 1 v ) iirlp the children, it* be. assertive about piixl- 
tjvr social behaviour. If a child is capable of 
cmphasi/iny wuh [he feel Logs of others nr able 
hi unde rs rand the perpe^i ve of others in social 
Mi ban. ins and if the child is assertive aboul 
ihese feeling- of others, fhc chances nre thnl 
ihc child possess positive social hehaiiour 
Suppose one chi la is teasing or hurting another 
child A 1 In rd c hi I d w ho e mpfiis i sc- with s he 
feelings of the victim and if this ehi id is asser- 
tive,, he will hoi, My leli lhc bully to stop (casing 
Of h u- ti n£ . .is h at Ling othei.v is not the tighl 
iti i fig I n do. Sue h on ass«ri i vc e h i | d i ciihibcs ; he 
value of posiiivt; social behaviour morctt'fec- 
liyely , 

j Encourage problem solving behaviour for po 1 i 

live lociti! behaviour. 

(i) fncrsMrngir ■■> fin.,! fprfmft oitrmutii <• 

lions i n con flic t situations. Teacher e .1 n iiclp 
lhe chiidrcn (tt discover when iheir icelini". 
and wishes arc (he same or differcnl tTontodiei 
child ren- or whether t-ome or alt the children 
war I to take par I in an activity wfiich one 
prefers Help ihe children 1 o think ol jIu-iuj- 
livc solalions to Iheir social conllich -n- 10 
visualise ihe cpmscfLoences of each behav : ,ji 
T he ability to Lh i nk u f niune slrutegieS is asso- 
ciated wiih increased sneiid FunClionidg 

tiil ’Questioning' to promote positive tonal 
beh 0 1'Forjr. 

When a child exhibits an antisocial behovlonr, 
I hr; lerxhcr imsiead of asking “Why yuL did 
ihis waj”, ask "How dim-, I hilt help yU'j" 
“How iMbst helping (he group" “Mow Is that 
hdpEag anybody" This approach h. been 
found helping ihe cluildrtn to recognUe and 
lake n; sfKjnvihi 1 1 ! y iur llmir own boh-aviimi i 



I ill) Prefer Minx positive Social bthoviourr to chit- 
ti rfii 

T izll i ng c hii Jr;ji stori cs of pro^ne-tal bthavioiir*, 
pr esc hi i ng plot ures of piosooial behaviours of 
people, role playing sioriei of prosoelal 
behaviours and eliciting from (hem answers ro 
questions such as "Whin is happening in the 
-.n>r> or picture or rale play 7 Mate them aware 
of the la dings of the person who Is be inn 
helped and char of' the person who is helping. 

fl v) Use spcajlc struct a res in il\£ reaching meth- 
odology in building specific social skills. 

i no [Hi rat we learning struct res are effective 
ways to develop positive social behaviours. 
Whun ihey work in groups with ^peeifie roles 
. iir each one and participating in I he coopera- 
tive learning meihod. the children art encour- 
aged In use polite words, listen to one another 
talking, shore ideas and materials, take Euros, 
understand others points of views, solve prob- 
I ern.s together. appree i at i ng one an other are a] I 
pari of cooperative lesson Hiructurc which will 
develop positive social behaviour among chil- 
dren. 

Id) is) Vre poiitivt discipline 

Love, concern are important for the child lo 
develop positive soeini behaviours. Use of 
positive rein fore open t. empathising wirSi rhe 
child and reasoning are so uie- of the way a to 
help But love nlona is nol enough. There Ls :i 
need for firmness, elcar rules and explanations. 
Bui fir ranessor rigid rnlesnlone o notenougb. 
When love and concern combined wtih firm- 
ness. the result is better and the children are 
more likely robe have posiillvely. The more nun 
uuthoritari ve and non -pu nill ve Ihe teacher, rbfi 

higher jlm childrens' level of reasoning. 

r'iij Respond in aggressive freha viaars, provide 
alternatives so these behaviours. 

1 5i s nol ignor-s aggr^sion or permtl aggres- 
sion In hu e * phe KS K d , f3nn‘ I asstimv that 

1 hi V ve OC I np n f apg re SS i n n tv i : I re I djise ns inn 

An uggr-emive behaviour 1h4i is ignored dues 
H(M disappear 

Redirect aolisooial activities to more accept- 
able actions A child who is throwing a stone 
al another child may be redirected to throw a 
bail back and forth with iinolber child. When u 
child is angry and express this anger by ac- 
tions,. teach the child to express Ibis by using 
Appropriate ‘words' 


Help I be child to use T statements toes press 
the feelings. " 1 leal upset and angry whan my 
work i s disru p tad H " t cu nn ul fi n i sh m y ha m e - 
work if you take away my books" I feel Tau r : 
when you use such words ,u me’'. 

{ i i i ) Offer choir t-.r 

fhildrrn who are struggling to nsSwrt l heir 
lUlunomy cooperate with [lie teacher rrioie 
readily il they feel empowered to make 
choices '"You can have your tiuihii Last or 
Monday nr Wednesday. You make you; choice 
and let me k n n w 1 "You may play foot hull or 
eiickui iJurlng your games period, \fakc up 
your mind yourteir "You may walxh [he 
T.V piograrmne rrulay for 1/2 hour You 
decide which programme you would like to 
welch" Later comment on bow the children 

tallowed [Ilu rule. 

fe) Provide interact ions through play. 

Provide :i 5or ol play npertunities. Place a 
child who is shy and timid or aggressive child 
with u socially ski Med piny mate in piny or 
work rog ether, 

(f> Aduli-chilil relationships 

Children team to eniuy being wuh tU her chil- 
dren when they liave experienced adults who 
ore posiiive, l- ;■ n njg , hiving nrd responsive 
When adult - responds (n ii child in 'ffect inn- 
ate, kind emphaihirtk way*, the child le^-ns to 
communicate a iMi peors in more positive ways. 
They arc will log m lake Uirns, I ini on. help 
others . 

i g 1 Release tension by body relaxation tec ! i niejr/cs 

Relaxation exercises can be n good oclivity 
far releasing tension^. |'nr small children, 
sand play watei play, music nnd move men I are 
good exercises to release lensinn Listening 
to music grid dancing are also funnel io be wry 
ti e Ip fu I 

Focussed fantasy in which children close 
their eyes visualising themselves In i quiet 
forest, listening to the sounds ofhu ds chirping, 
river flowing, enjoying cool hi cere m warm 
sunshine eLc. are also found m be v ary fruitful 
in releasing tension* 

In conclusion 

The teachers’ interaction in the classroom 
whiL-h make* a powerful difference in 1 he atmosphere 
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ami dihiaic of ibc classroom. A* leathers model tea 1 be tfut Ihelr behaviours affect others, 1 he p will ve 
kirtdite.SS and respect, express appreciation few positive sociaf behaviours of children wilt increase, 
sot ini behaviours. promote CGOpeT^tian H make them 


EXPERIENCE 


Rohcri Sjuttery si 

223 J or Uftgh 
NWlJeltiillQOOi 


In lhe last issue of Pai hways. we looked at 
Context, lhe first of five elements in Ignartasi or 
Integral Pedagogy. In :his Jiiielr we will look at 
Experience. 

THE LEARNING EXPERIENCE AND THE 
SCHOOL AIM 

Experience isunad in many Contexts. You gain 
experience hy working in an office and get an experi- 
ence cerlifjeyie, Visiting I he Tty Mahal is an uplifting 
experience Watching yr Inking part in a dose Is 
con teti ci I march Is a thrilling experience. being wjih 
a re Ian -, u dying uf tauter is a sn J experience. living 
in vo I vc J i ii an nCdldeit i in n terrify i n g experience . A nil 
silting ib c|j*s listening to- a lecture may he a boring 

CX[n!l ienL-i- 

-Ml i he nbtwe examples can he classified as 
learning experiences. Learning is concerned with 
growth lin'd the Iruming rxperieoce is mean tin Jiqtp us 
to grow S<? ike type of learning experience lhe 
srudeni has will determine how he/she grown. Eh to 
put •: in another way, I he way we hope ui:r itudenLs 
will grow will determine the type of Icje lung experience 
we introduce them 1o The aim of Integral Pedagogy 
ri lo luriri a siuiBerl nf competence. tonsoience, 
compassion anil ttntimilmciil Id the service ofnibers- 
Whal lype ofte^m rug experience is needed to help in 
this fomiarion’' 

Two Approaches 

Conirasl (wo teachers. The- dlrs.t lakes * lexl 


h-.'ok into the class, asks the; students one by one to rend 
■duoill a Story. The Story IS of ,1 blind bcegar man who 
saved 3 young boy from drowning sn the village well 
ami so was able to give up befigiHg nnd start a small 
>hop wiih the reward he received The teacher then 
gives die wnrtl meaning;, and! finally asks the stud ml s 
in write mu answers to factual questions aiibe cod of 
the ehapter. Or even dictates i h r answers to be 
irie HI 1 1 r I sad 

1'he second teacher uses her imagination, and 
gestures, to relate Lhe story, or has prepared toitm 
si ud r css to act ou t the am o rf a nd asks the st ud c m . m 
discuss io groups. questions nboul the story, q as si in ns 
Ihnl ore not jusl Facto*] hut arc concerned with the 
feelings aroused hy the mjn Gr perhaps the Lem-hur 
invites a blind main mm (he class to meat the cruder ts 
nod 1c II hss own story Or may be the teacher asks ihe 
students to i muffle rbry were blind and to wmr an 
i nciden i in l hei i I i ves l'h r I e acher may even followup 
lhe suggestion of students that they tisit a school Jut 
lhe blind. 

The Heart Level 

ll is clear rhaL the second teacher has gi-cn ,i 
very rich learning experiencca involving the li. ad and 
especial ly ihe ha an, tn “Teaching Questioning nod 
Learn i ng " by Nora I Morgan ,.sfkE 1 u I i ana Sc c ii oa St n 1 1 , in 
is quoted saying "Learning has to be felt to be ctfds 
live.. It is this essential feeling level that is often 
either noi roc oj triced or ignored by tone hers Only 
when 
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- rk i-. :n an etjjeriajuiaJ feeling level L-an * change of 
understanding ukc place , 

Integral Pedagogy La certainly concerned with 
j r j 1 1 a riceJ I t=L-c n.La learning experience in which Ihe SUi- 
itsfii Is i i only IlmiJ in memorisation hgJ to h i pier 
I u ■■ eh o f R loom " i T axon r uny *r ro Da v id La e >.h i ' s t w u 
i ■ i r y air three story iMislleCU. A competent student is 
one who ea n ihin k I'nr herself. -who can Imagine. predict, 
apply principles. curtipntt, contrast. analyse, sytirhe- 
si ee, EJul lhe stress in Integra! I\'i.l n sf-'Ky is OP lhe 
reeling level of the experienCi;. And lhe reason is clear 
Our uim is lo form student? ol cOmpas* i o n Critical 
thinkers may produce novel ideas, hut (ihe compassion- 
ate person is the one who will feel with people and he 
moved lo do- something to make Lhe world a better place. 
It as the heart Lhnt moves one to iiLtion 

't he t "n rrlcn turn and Hrp rlc nee 

Thu curriculum is defined as 'Thcsum total of 
teai uing experiences of the student in the school" So 
it intludCi | He iiHeriLLtloh with tin V I labus. ihu CO- 
curricular activities, ihe classiooiti cllmnie, rln: loial 
scbfnill cliIrllLla, the type of school dllSCipl me. lhe vhinn 
of the school, the iteha victor of the teachers inti sdnutt- 

isnrmiois, the reiaii if the school to i he nrghbonr 

hood. How do nil ihese con bine Co help ihe 6Hider-r In 
ynnv affectively > Hniv ;ln they help ihe student in be 
cotnpass ionme a nd com iftiitcd to theservice of m herB? 

the i dial school climate one of Cum petition nr fit 

con per ariosi c, pci it In It is I he opposite of c om p:'.s - 

•'■in it Is the very admission proem of ihe school one 
ir. which children of 5 years compete with One unoiher 
for a pine* In i he school hy wriiren ceding and intcr- 
v lews ? Is ihe school an island separated and kept 
‘clean 1 from liny outsiders ■' 

L>i red !■! sptrirntr 

Integral Pedagogy distinguishes direct and 
adiied nr vicarious human experience, One may redd 
about I tic sufferings nf poor people or do i maths 
problem In which the sufferings nf the poor lire 
rontextu alined. This s'icnrioits.experieFiCe will lend to 
grn wth in the n f fee Li v e I e vc ! and c in path y w i i h t he poor 
The teacher's loin llirnogh careful lessoii planning is 
to facilitate In the student such vk y-rLuu? e sperteoces. 
Bui actually a nine u> the situation nl the poor, being 
with thorn, listening in i bum, learning from l hem, work- 
ing wiih i bo m is a much stronger experience This is -o 

direct experi ence , 

Inlcgra] Pedagogy insisii thaL such direct ex- 
periences which afterwards arc reflected upon are meant 
In he an essential learning experience of each student 
if Ihe student is to really grow In compassion and 
comm Ltmeji!. Many schools provide vucb experiences 


lo Students On an optional basis, e.g for LTS members. 
But very lew schools consider this as essential to Ihe 
real learning process Such remarks as:- How can we 
cover ihe syllabus? The parents will ohjc, i A her ai I 
we do collect money for the pool . Our students are not 
rich - have been taken as challengm by some schools 
May be the remark Ihcard fmrctn slndcm i.i .j echoed that 
fins u very well organised direct experience programme 
for al I students from class 5 to class J 2 is wotlh quoting 
,L ln lhe beginning,, 1 did Had ii itaid, hut now alter 
years, l am very happy indeed that ihe xehoot hat ibis 
programme. 

1 have J ear at so pinch from ihe poor 1 '. Thai 
sc a dear was growing in competence bul especially n 
cum passion. 

Experience and Evaluation 

I hr lype of Ipurning experience the teacher 
H i ve > i s 1 1 i'LCn m itrored in: the examin ation papet he sets 
Tl wr an i ly k i fie niUri lions of an examlhi|on, oi Lhe 
questions at i hr end of chapters uT icxi books, most 
often Ihe erpcrjencc to be evaluated is a Cu-gnillva one, 
end i h,ii nf 1 hie lowest Level, that of memory of facts, 
'('here are very few questions on ihe affective level. 
\ nd w hen I he progress report card Ik g i ve h , i he fee d 
Nek Co Ihe parents very often leaves out the progress; 
the student tins made In the affective urea The school 
may stale that its aim is a c ; ■ n i pns.'.sorm i r student, bill 
Hi i' re is little evidence of ihe icrlotisncs-s ol lhe aim in 
the feedback to Ihe parents. 

Tltc Coin pitssionalc SEudenl 

Compassion is based oji a Iholing of wneues? 
w 1 1 h oue'-t fel low h umaa being s ami wiih n 1 1 u I C re nl i n n 
Compassion breaks dow n bai i levs '3'he compHSiiooatc 
person shares the joys and sorrows of others, and 
endeavours to iaeiea.se ihe joys and lessen the sor- 
rows. In a recent staff dsvclupmenf workshop In Patna 
for teachers from fa mar, Vi'est Bengal and Madhya 
PTodcsh. the leathers, in order to highlight the nin'. ol 
compassion, to focus on areas for Ic-ith im g , .mid to help 
cvuluaLc a student’s progress in com passion, drew up 
■a (enrnlive profile of a compass ion ale student 

i he student who seeks ro be e<hm | mss in rim e; 

Is mspectful, welcoming, a warcoforliers 1 r'sulings, 
patietir and sapponive; 

3s aware of his/he t t>w n Ei m i Nit i ou s and weaknesses 
as challenges ro growth. 

forgives and nccepls others as they are, 

generously shares his/hur talents, knowledge and 

I'J 



linn; wilh other*, irrespective u f caste, creed, race, 
sc si . economic StfttuS, ere 

is u ware of his/heF own feelings and ablelo harness 
I h e m creatively; 

is not judgment I in hr /her nl tirades, 

is ripen 111 chllltgCr 

i s respectful of iheanviinniridnl and sup pun i v* of 
! l ien | , n Ut ion il) COq Sefva( i mi prog i n m nit*: 

is a war o of the hardships and injustices in the liv*> 
ft f Liii neighbourhood ccmmunlt^ 

gives some □ F hi s,'Tier ( i me to tornmunily service. 

The Com passionate Tcae her 

T ho s at no ieac hors teal i u4 9 hat i c the si adc ms 
are to be Formed as compass ion ate persons, they imisi 
catch Lh is compassion from their teachers. Hence they 
drew up a tentative pro Flic oF a compassionate teacher 
which the reader could reflect on and pi obablv perfect ■ 

The I e richer who seeks to be compass! ona te l 

knows. loves and- trusts the students: 

is til iTdTi i ,ind lislens sensitively ;o th.r sludenls; 

’ is opois 10 ehnnge, 

accepts hisJlici owq weaknesses and 1 1 noun sons us 
challenges to ([fOW’th; 

liar- a sense of humour and is optimlsHc: 

eh reasonably Elettiblein handling disciplinary mat- 
ters; 


is aware of and concerned with today’s tnv iron- 
mental problem.* and supportive of efforts to pre- 
serve and develop rh- environment; 

i* concerned for the physical, nieniul. emotional 
health of the students; 

welcomes parerm und invites them to share in the 
teaching -learning profess; 

is aware of mid cojKCrtted fur Ihc social problems 
of the neighbourhood community; 

gives his/her time to some community service 

The NeglKled Elnutnl 

The- learning eit pet ivuee in Integral Pedagogy 
is nol merely the affective l*ar n I ng es perie'nce II is the 
learning experience of the whole persim. head, hen T t 
and hand And it means the leackiir iriu.o know the 
different learning styles of rhe viudcmv. must realize 
that the teacher has io icsl-Ii less so that (lie student 
may learn more. T1>C Unchcr 1 1 the g aid e the men tor, 
the facilitator rather rhnn the sage, th e sole s torebouse 
of ku ow led g c . B at i n t hr article t ha ve conce n Crated on 
the affective element hecansc it is i hr most neglected 
and because it in 1 qrj mate J y l i ok *d with form i r. a .i • ti- 
passionale. siudent. "There are Sufficient examples 
from history of educational excellence narrowly con- 
ceived, of people as, i ra-ofd i narr I y ndvunced iotelkelu- 
ally who, .n the same time . re m ntn emotionally undevel- 
oped and morn 1 1 >■ i rnmatu re We are beg i no i ng t o Teci .ze 
dun cdeciuuitn docs not inevitable humanize society'' 
l innlly i r oUASI! hen,atd tlml an affective learning expe- 
rience without reflection is not only irsufficienl hut 
also COuld be dangerous Elencc, the next article w ill br 
Hin reflectlFiE] , the central element in Integral Pedagogy. 


Ftiflftgt df a Teat hef 

l hti''* come ta a frightening eo nclutlw that t am tkr diraivr etemr at in the classroom. 

It is my personal approach that creates a dimatt. 

It is my daily, mood that makes the wt&ikrr. 

■Is a teacher, I pusses* tretnrndnu* power t(f mute a child's life i miserable ur foynu j, 

I cati be a tetri af tenure nr an irtstmmmt of inspiration, 

i COri haul iliaie nr h u rrrtrr, kart nr frral,, 

I h oil sitnatio ns it it my respoti re that decides whither a crisis will be escalated or de-es ciliated and a 
child humanized or dc-humanized- 

la the next Jew decades there will be tic * learnlnx r/tririmmrnti a ad new means af iuttractiaa. One 
JuneHan will always remain with the teacher.- te create the emotional climate far learning. ,‘Vn machine, 
urphixiictitrii ,as it may be f can do this jab. 
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BOOK REVIEW 


TALK AND LEARN 
k T- Things Ks. 3HJ 
B-> k '2' - People Rs III 
Book '3'- Places Rs. 30 
Rnhsk '4' - Evenls 

AuShei Margret Parak 

OeiMiriil Editor Mscy Ann Dasgupta 

Piibl i:Jied by Cambridge Book House 

These books ora mcunl f«t pct-scboul ;iild early piiluury t;hi I<!tu n They are 4 « 5 |tie<j as a graded series to stimulate 
oorwersotloit, develop vocabulary , ob^rvaiitm and imagination. IVy JlEsas sner<si$fr general khuwl«Ege and flVriirencSSof the 
i r. v 1 1 1 1 i~i 1 1 a ' a I fllCH: books COP lain gom I fr&lt lUf fui i llusrral n ms nn wh iL-ih. llle leather Lair * 1 ituu! atU Shu chrhJren to I Jltk uIkmiJ 

fry ddll id r it* riindical usid logical qsinfidriinfl Sample quest n ms for icachei* ans provided, TVrr jm p InUy iH opportun Isias 
1 1 II child) cli ID involve IliemselVR ip activities ih the hunk, itself. Mi in; jccivilies :ue suggested 


ABC Activity R ■•>:'}; 
ABC ALli v iiy Hook 
Author 

General Editor 
Published fry 


T Rv 30 

‘2" Rv, 24 fwoek book } 

Mafgna Patak 
Mary A a Da sgap La 
Cambridge Rook Hoase 

These bosAs nk^iiji with iis neurit VkAs Is meant to help children recognise names, shapes and sounds of Letters ol 
English alphabets. The ejurrnse- . and activity suggestions is meant to develop listening, observing, speaking and writing 
skills. 


XAVIER MENTAL MATHEMATICS 
|t,ft Primary Classes 
Level A li» Level E 
Prcpurtd by ; 

Rev, Er. Rie hunl A. Pereira K.J, 

Former Principal. Si Mary 's Schi»L Bombay and Directin', hep. Department, St. Xavier \ Sehnu!, Delhi i 
Ft Richard Pereira is a well ree-aj nired aaib tiry in the field of Mathematics. He Isas had such a long experience of 
(■caching Matbrnii tics. nttf only khJkj senim students, hui also to the very smalt ones, and lias also ini Hen numerous books 
in MATHEMATICS. 

He has no* prcpnreil ifresc eupfilem bonklces on Mental Mathematics sailed to cEassiaom use:. 

The aim of ibis sent-, i n Mental MaLlsemaiies is so (rffa tire teacher of MsiliematicR a set of sums that w ili provide Iwo 
nr three minutest r>| quick questioning la sci isiuIkic the children and prepare them for die thinking lliey have to do In their 
Mdihcnjatii; all lessons, Hence the best time so make them go (ht (High these tessaisal the beginning of a lesson of Mathematics 
Care should *w i.akeit to make sure that all children should take pari. 

There are some very important directions given to the teachers in Use book. These can alto he profitably used by she 
, jn.-nts si home. The normal Tendency in Ihc class (more so, when the class is large} is lo give Ific d ielatioii, and mark the 
jiiVrVLT'. right nr wtvmg. Tills is referred lo as smtunaLive or judgmental evaluation. But a formative or developmental or 
vuijpiirrlvt appro *;h would he EO Btwe the exercise and rtoen bisi kl on what has been produced and do some remedial 
(ipianaitisms or provide fnilow-up drill, 

Not mure iluin urn questions arc given in each exercise and each question has a definite purpose, such os testing die 
children's: knowledge of Mathematical "facts’, Freshening in the children's mind ccrtnin aspects of the wfTk done in theptssi, 
j.'id io pfl. 

i hen' .ire A, I S..C, D„E levels i n this series, each level eoveri eg the di i ferent stages in the development ol Mnihemsrricu 
koowltiljjt in the primary classes. 

PRICE l-evel ARs. 1 5.00 - Level fl Rs, 15.00 - Level C Rs 15 00 - Level if fcy (5.00 Level 3 Kv 


IV (be soils mtilI placement of orders, contact : 

IEFFS0N PUBLISHING K0US! 
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THE FUTURE SCHOOL 


NEW TEACHER GUIDES * WORKBOOKS FOR MATHEMATICS (CLASSES I & II) 


Car Death ;ie an Early Age in the Classroom be stopped 7 

We feel sad when we coins arrows reports of deaths - premature deaths ot adults and also of children in road 
accident s or in triJir r types of KtidEtlH, The nu mberof snail children who die premature l y i n accidents i s comparatively 
small ■ But children wlw H 'd te 1 " atari early age, during theirbegi nning school years is very very hig It indeed i n out country 
Statistics of subject passes and failures would suggfcsl that the greatest single killer of young children's school life and 
joy ts their inability to cope with Mathematics. Quite a few manage to repeat mechanically some of Lbe operations that 
have heen learned by rote. But that dues nnl Lake them very fan 

Learning Mure by Doing Less Conlttil 

So, the Educational Planning Group has put its best resources to develop a curriculum, that has a smaller contc nt 
load than what is given in the Minimum Levels oJ Learning (MLL) of the Government of India, In fact, recently, the 
World Bank had COfttulEiUiohs with educational administrators in she country to evolve virhiegte* awl development nj_ 
curriculum materials to give more teeth to achieve the goal%f Universal Primary Education. The programme is lo- 
be initiated in L4 States of the century, with World Bank suport. The content l&ad is being seated down from ibe MLI- 
JeveJ. TbccurriculUin IhnltlwEFG has developed happily coi nclffes with that tliriKl. Learning, more, by learning 
less, moving slowly, in order to gain greater speed later may not sound all thaL practical ai first sight. But wr 1 1 n id that 
intelligibility and understanding of concepts and operations, can Come only through actual manipulative* and Student 
activities. By learning by doing. By joyful discoveries. And with understanding, speed is a naiMralfollnw-on. But Speed 
with Accuracy - the two must gu together in Maths 

Sn, ERG has developed both a Teacher' s Source Book, and a Student Work Bock In Mndiemancs foe Classes 1 

and si. 

Partners lit Pi'cmirting Learoinj; 

Following Lhe pattern wo followed itt our first set of curriculum materials Tcyt the pre-primary, we have presented 
the teaching curriculum ill terms of concrete and. Measurable Learning Outcomes, It will help (he teachers to diagnose 
more accurately, ll will also easily lend tu co-operative teaching and learning by Students. “Cooper arise Lesmi rig" is 
probably one of the best researched and practised means to improve learning effcctiveness , in many parts of the world, 
ll id vi i provide* a practical measuring and assessing instrument for parents to evaluate as well as to- support chert 
children's learning al home. 

Future School - Strategies in live Classroom 

Maihent&lics Curriculum for Class I (Tc&riici’s Guide > 

Students Workbook for Class L T 

MfilheJttaiics Curriculum for Class T! i Teacher's Guide) 

Student Workbook for Class II 

Few details and placement of orders, contact 

TUSHAlt PUBLISHERS 

C-2 1 , Jhandewalan F,F. Complex, 

Rani JhansL Road. New Delhi - 1 10 035 
Phones ; 738692, 33S6J07 
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